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Abstract 
The aim of this study is to confirm the usefulness of storytelling as a resource to develop listening comprehension and motivation 
in the English subject in the fourth level of Primary Education. To do this, three stories have been told using distinct methods: 
tangible materials, digital materials and the combination of them and drama techniques. The participants filled in a worksheet 
designed to evaluate their listening comprehension and to record their opinion in relation to the different lessons, which show 
differences between the three planned activities. However, the use of storytelling demonstrates favourable effects on 
comprehension and motivation. 
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Título: La narración como recurso para desarrollar la comprensión auditiva y la motivación en el aula de inglés de Educación 
Primaria. 
Resumen 
El objetivo de este estudio es confirmar la utilidad de la narración como recurso para desarrollar la comprensión auditiva y la 
motivación en la asignatura de Inglés en el cuarto curso de Educación Primaria. Para ello, tres historias han sido contadas 
implementando distintos métodos: materiales tangibles, digitales y la combinación de estos con técnicas dramáticas. Los 
participantes rellenaron una ficha diseñada para evaluar su comprensión auditiva y registrar su opinión con respecto a las distintas 
sesiones, observándose diferencias entre las tres actividades diseñadas. No obstante, el uso de la narración muestra efectos 
favorables en cuanto a comprensión y motivación. 
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1. JUSTIFICATION AND OBJETIVES 
1.1. Introduction and justification 
This study focuses on the use of storytelling in the English classroom and its relationship with motivation and listening 
comprehension of the second language. To carry out this research, three specific activities have been put into practice 
during the training period corresponding to the author’s last university year. In these activities, three different tales have 
been told to fourth year Spanish pupils using distinct methods (making use of tangible materials to provide visual support, 
making use of digital materials with the same goal, and combining the use of these types of materials with drama 
techniques during the storytelling, to promote children’s participation in a higher degree). Next, some information related 
to the listening skill, the advantages of the use of tales in the classroom and the usefulness of drama techniques will 
presented. 
In the first place, Hinkel (2011) points out that listening is a very complex and active process. According to Buck (as cited 
in Hinkel, 2011) listeners have to construct meaning by processing aural and visual information, and by making inferences 
in order to achieve a correct understanding of the information they receive). This shows the importance of visual elements 
in relation to listening activities. 
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As Hinkel (2011) says, there are some variables that have an important influence on listeners. One of the factors that 
will be dealt with in this study is ‘prior knowledge’. The author points out that contextualized listeners can process the 
linguistic input better. He adds that ‘research into pre-listening activities has documented positive effects on listening 
performance for visuals’ (Hinkel, 2011, p. 460). Taking this into account, the activities suggested in this article include a 
part in which prior knowledge is activated and new contents are revised before doing the main activity, and this is done 
through visual resources. 
There are other important points, such us vocabulary knowledge and motivation. According to Mecartty (as cited in 
Hinkel, 2011), the former explains an important part of listening ability. For this reason, vocabulary is revised in each one 
of the proposed activities. On the other hand, a study carried out by Vandergrift (as cited in Hinkel, 2011) demonstrates 
that students with high levels of motivation show a more active attitude towards listening learning. Relating storytelling to 
the listening skill, Temprano-Sánchez (2013) mentions that tales make children feel motivated. Furthermore, another 
important aspect in this respect is the use of digital materials. Baena (2008) points out that one of the main advantages of 
their use in the classroom is that they promote pupils’ interest and motivation. 
Considering this, tales are suggested in this article as a resource to develop listening comprehension and motivation. 
According to Wright (as cited in Temprano-Sánchez, 2013) tales enable the implementation of the four skills (reading, 
writing, speaking and listening). Focusing on the last one, the author adds that the structure, lexis and grammar patterns 
in tales facilitate the acquisition of listening comprehension. Gordillo (2011) mentions that tales in the English class allow 
the development of a positive attitude towards the foreign language and the motivation to learn it. She says that their use 
also encourage the development of receptive skills (listening and reading comprehension), they are a starting point to do 
follow-up activities, and with them pupils can get a new view on different cultures and societies, encouraging this way 
their socio-cultural competence. Finally, she adds that tales generate communication in English classes, due to the fact 
that there is an increase in vocabulary (children make an effort to understand the different words and they want to know 
the meaning of the new ones) and they internalise rhythm and vocal expression. 
Temprano-Sánchez (2013) mentions different aspects that teachers must take into account when choosing tales to tell 
in class, for example: pupils’ age, the structure of the tale, an interesting plot, characters which pupils can identify with, 
the values in the tale, the adequate quantity of new words and the use of illustrations. Other aspects that Gordillo (2011) 
mentions in this regard are that, on one hand, telling a tale is not the same as reading it, and always is advisable to make 
gestures, to speak with modulation, and to use different tones of voice. On the other hand, she mentions that teachers 
must ask questions in order to know if pupils are assimilating the new vocabulary. The author points out that this way, 
they will feel relaxed because they will not think that they are being evaluated. Also, she adds that it is important to 
choose tales with endings that encourage positive thinking. All these recommendations have been taken into account 
when designing the activities of this study. Other important element that Mourao (as cited in Temprano-Sánchez, 2013) 
mentions and that is considered in this study, is an appropriate atmosphere in class, which can be achieved by grouping all 
the chairs together, or by making pupils sit on the floor to see the teacher properly. 
On the other hand, Kim (2010) investigated the effects of storytelling on adult English language learners. The 
participants of the study were five adults whose main age was twenty. They were Chinese, Japanese, Indian and Korean, 
and all of them had been in the USA less than a year at the time of the project. They took part in a six-week long training 
session in a classroom setting. During the different lessons, participants listened to and told stories. After each storytelling, 
participants did story reflection activities either orally or in writing. The conclusion of the study revealed that participants 
improved their skills and that storytelling can be useful for adult second language (L2) learners if tasks are properly 
designed according to proficiency levels. Therefore, this technique could be used with children. The study also examines 
the participants’ attitude towards storytelling, and the researcher found that positive attitudes are closely related to the 
improvement in English learning. These are the reasons why the recommendations mentioned by Temprano-Sánchez 
(2013) and Gordillo (2011) (previously presented) have been put into practice when doing the three proposed activities. 
Teachers must adapt any kind of activity to learners’ level and interests. Only this way, tasks will be conducted 
successfully. 
In another study carried out by Moon & Maeng (2012) forty Korean elementary school students attended ten L2 
storytelling lessons (forty minutes lessons, once a week). The methodology of each lesson consisted of a follow-up reading 
with the teacher, a whole class reading and an individual reading. The authors found that the pupils improved in reading 
comprehension. Moreover, they got more positive attitude in learning English, as they were comfortable during the 
lessons. Taking the findings of this study into account, a parallel point of view will be presented in this article: if reading 
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storytelling lessons cause an improvement in reading comprehension, it is probable that listening storytelling lessons 
produce a favourable effect on listening comprehension. 
But tales are not the only resource for teaching. Several authors talk about the importance of drama in classroom. For 
example, Winston (2013), after doing a research on different teachers’ and researchers’ work, found that the use of drama 
produce a positive effect on the L2 learning. All these professionals understand drama not as the performance of plays but 
‘as an interactive, participatory form of pedagogy that engages learners emotionally and playfully’ (Winston, 2013, p. 2). 
Also Ulldemolins (2014) understands drama as a methodology to teach a foreign language, and these are the 
interpretations of drama that will be shown in this study. Winston (2013) adds that well planned drama projects can give 
room to authentic communication processes, considering that drama provides dynamic and real contexts for language. He 
also points out that the playful spirit of drama is what make learners want to use language and it liberates body language 
(by using gestures, facial expressions and paralinguistic signs in general that are particularly significant for the L2 learning) 
in contrast to the traditional idea of separation between brain and body, in which brain is the only site of learning. Finally, 
the same author says that drama makes children work together, watch and listen to each other, and improvise. 
In her article, Ulldemolins (2014) concludes that drama is a useful methodology to teach a foreign language and can be 
integrated in every subject. However, she points out that it has some disadvantages, such as the fact that most of the 
activities can cause embarrassment, so it is very important to make students feel comfortable during the lesson. 
Obadiegwu (as cited in Ulldemolins, 2014) affirms that using drama at schools brings emotion and learning together. He 
recommends its use in kindergarten and primary classrooms, since through drama pupils can have an important role in 
their education and it helps them to prepare for their adult life. 
In order to do her research, Ulldemolins (2014) sent a questionnaire to different schools of Catalonia with the goal of 
knowing teachers’ perception about drama. The results shows that generally teachers do not have relevant background of 
drama techniques, and this could be seen because of the reasons they gave for not using them at class, like the lack of 
time and the high number of pupils. Therefore, the author concluded that teachers’ confusion about the drama concept 
can be seen, considering that although some extended role-plays can take a long time, other dramatic activities are not 
time consuming. This is the case of activities such as ‘hot seating’, ‘alter ego’ or ‘advice tunnel’, suggested by Dawes & 
Smith (2014) and put into practice in one of the designed activities of this study. 
Taking all the information above into account, the three specific activities suggested were carried out using the 
different methods mentioned at the beginning of this section. 
1.2. Objectives 
After gathering all the information in this part, the objectives (O) of this article will be presented. The main aim of this 
study is: 
-O1: To verify the use of storytelling as a resource to develop listening comprehension and motivation regarding the L2. 
The use of different methods chosen to carry out the activities permits the confirmation of the following specific 
objectives: 
-O2: To look into the possible differences in relation to listening comprehension in the L2 and motivation that can occur 
depending on the use of tangible visual materials or digital visual materials within a story. 
-O3: To discover the possible positive effects on listening comprehension in the L2 and motivation through the 
combination of storytelling and drama techniques. 
-O4: To compare and analyse the effects of the different activities with the purpose of finding possible differences in 
relation to listening comprehension in the L2 and motivation, depending on the method used (storytelling using tangible 
materials, digital materials or combination of this materials with drama). 
2. PRESENCE IN THE CURRICULUM 
According to the document Decreto 198/2014, de 5 de septiembre, tales and dramatization are covered in three 
different areas. 
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The main subject in which tales and drama are taken into account and developed is Spanish language and literature. 
Tales are dealt with through the blocks related to oral communication and comprehension, written communication and 
comprehension and literary education. The main contents and learning standards related to tales are those that promote 
the creation (in writing) and oral presentation of tales, oral comprehension of tales told in class, 
reading comprehension and knowledge of traditional works of this literary genre. In the 1
st
 grade, these contents are 
developed through oral communication mainly. Therefore, is from 
the 2
nd
 grade when tales are taught through reading and writing according to the contents previously mentioned, with a 
higher degree of difficulty depending on the school year. Regarding drama, the main blocks of contents and learning 
standards developed are reading and written communication and comprehension, oral expression and interaction, and 
literary education. The main proposals are to work on drama through the performance of plays (normally about tales 
previously learned) and the reading of dramatic texts. In this subject, drama and tales are covered with the main goal of 
promote pupils’ interest towards literature and reading, as it is mentioned in the section of ‘methodological orientations’ 
in relation to the Spanish language and literature. In several schools, this is developed by the put into practice of the 
‘Reader plan’, like in the case of the school in which the three specific activities of this study have been carried out. 
According to this plan, pupils read and exchanges books and do a summary and a picture related of the different books 
they read. 
On the other hand, Social and civic values is another subject in which methodological orientations in relation to tales 
and dramatization are proposed. Tales are suggested as a starting point to express and understand different emotions. 
Furthermore, dramatizations are carried out to promote pupils’ participation and group work. 
Next, contents, learning standards and methodological orientations related to the use of tales and drama in the English 
subject will be explained in more detail. 
In relation to the 1
st
 and the 2
nd
 grade, tales and drama appear in the English subject through these blocks: 
-Block 1: comprehension of oral texts. 
1. Texts to work on comprehension: tales, riddles, rhymes… 
2. Comprehension of brief oral texts previously learned through songs, rhymes, dramatizations and very simple 
stories with visual or gestural support. 
-Block 2: implementation of oral texts: expression and interaction.Implementation of simple oral texts, previously 
learned through songs, rhymes, dramatizations and very simple stories with visual or gestural support. 
In relation to this block, also this learning standard appears: 
- Participates actively in the dramatization of songs and recitations previously learned. 
-Block 3: comprehension of written texts. 
1. Texts to work on comprehension: tales, riddles, rhymes… 
2. Comprehension of brief written texts, previously learned through songs, rhymes, dramatizations and very simple 
stories with visual or gestural support. 
-Block 4: implementation of written texts: expression and interaction. 
1. Implementation of brief simple texts, previously learned through songs, rhymes, dramatizations and very simple 
stories with visual or gestural support. 
 
In relation to the 3
rd
 and 4
th
 years, dramatizations and tales are covered only through this learning standard, 
corresponding to block 2: 
- Participates actively in the dramatization of songs and recitations previously learned. 
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Regarding the 5
th
 and 6
th
 years, tales and drama are not taken into account in the English subject. However, in a general 
way, the methodological orientations of the subject suggest to promote the expression of pupils’ ideas, through 
storytelling and dramatization of songs, among others ways of expression. 
In the case of the school in which the specific activities have been carried out, tales are taken into account in the English 
subject by suggesting different books to read in English in the different courses, when all the contents of the lesson plan 
schedule are covered. Pupils attend to different performances of plays in English, but they do not work in class with drama 
techniques. 
In the document Ley Orgánica 8/2013, de 9 de diciembre, a stage objective related to this study appears: 
-To acquire in, at least, a foreign language the basic communicative competence that allows them to express and 
understand simple messages and to get on in daily situations. 
Furthermore, the proposal of this study contributes to develop the linguistic competence, in this case related to the L2. 
3. CONTEXT AND PARTICIPANTS 
The activities designed for this study have been put into practice in a school located in an urban area in Cartagena 
(Murcia, Spain) during the last training period of the Primary Education university degree. The activities have been carried 
out during three different 
English lessons, with pupils of the 4
th
 year. Three are twenty-five pupils in class, but in this study, the most part of the 
results showed are those obtained from the activities done by the students that attended the three lessons (in total 
twenty-two pupils). 
Some pupils’ characteristics related to three different aspects will be explained now: 
-Sociocultural pupils’ level. In general, the children belong to the lower middle class. Almost in the totality of pupils’ 
families, at least one of the spouses works, mainly in the secondary and tertiary economic sectors. All the pupils in the 
class are Spanish. 
-Pupils’ diversity. Regarding the English subject, a high level can be observed in general. A minor part of the class shows 
a lower level. In relation to this pupils, there is a child who need curricular adaptations in other subjects (although the 
English teacher considers that he can do the same as the rest of learners in his subject and there are not adaptations for 
him in these lessons) and a child with the autism spectrum disorder (who requires more teachers’ attention and has 
difficulties to carry out speaking activities, therefore, the level of demand for him is lower than for the rest of their 
classmates). There are not repeaters in this class. 
-Methodology. The layout of the learners allows the cooperation between them, since they are sitting in groups. 
However, in the English subject pupils follow the textbook, and it does not promote cooperation. Therefore, pupils are 
accustomed to work individually to do reading, listening and writing activities (this last type of activities is which 
predominates in the subject) and sometimes in pairs when they have to do speaking activities, but they do not work in 
groups normally. They do not do activities similar to the proposals of this study. 
4. DESIGN OF THE ACTIVITIES 
4.1. Activity 1: Our summer holiday 
In this section, the three designed activities will be explained. They will be described following the order in which they 
were carried out. For each one of them, also the communicative contents and the previous activities of the corresponding 
lessons will be specified. The first activity was put into practice during the first lesson of the teaching unit designed for the 
training period. The story was used to contextualised the topic ‘activities to do during the summer holiday’ and the future 
tense with ‘be going to’. The story was created by the trainee student, and it was told encouraging pupils’ participation 
and repetitions and by using tangible visuals. The design of the different activities is based on the model suggested by 
Coyle & Verdú (2002). Table 1 shows the communicative contents developed through activity 1. 
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Table 1. Communicative contents of specific activity 1 
 
4.1.1. Description of the activity  
Activity 1: Warm up  
- Aim: for the children to be relaxed before starting the lesson.  
- Time: 1 minute.  
- Steps:  
1. The teacher greets the pupils.  
2. The pupils answer by using their greeting routine.  
3. The teacher asks the pupils to say the date and she writes it on the blackboard.  
Activity 2: Organizational  
- Aim: to describe the organization of the lesson and to change the layout of the learners in order to carry out the 
following activity.  
- Time: 5 minutes.  
- Steps:  
1. The teacher says to the children that she is going to tell a story about the summer holiday and later she is going to 
ask some questions to see if they have understood the story.  
2. The teacher asks the pupils to move their tables and to sit down on the floor, in front of the whiteboard.  
3. The children change the class distribution, following the teacher’s indications.  
 
 
Activity 3: Brainstorming  
- Aim: for the teacher to see the pupils’ previous knowledge about activities people can do in their free time.  
- Time: 2 minutes.  
- Steps:  
1. Once the children are sitting on the floor, the teacher says again the topic of the lesson and asks the children to say 
the names of activities they know.  
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2. Some pupils raise their hands and the teacher allows them to answer the question (one by one). For example, a child 
says ‘playing with my computer’.  
Activity 4: Setting  
- Aim: for the teacher to see the children’s previous knowledge about some objects people can use on holiday and to 
teach those that the pupils do not know before talking about them during the storytelling.  
- Time: 3 minutes.  
- Steps:  
1. The teacher says that she has some objects people can use during their holiday and shows them to the pupils.  
2. The teacher asks the pupils to say the names of the objects.  
3. If pupils know the name of the objects, the teacher says the names again and asks all the pupils to repeat after her. If 
they do not know the names, the teacher says them and asks the pupils to repeat after her.  
- Materials: objects that people can use to do free time activities (a tablecloth, a basket, a map and a camera. Also a 
visual of a boy dreaming to review the word ‘dream’. Appendix 1, page 32).  
Activity 5: Language modelling (storytelling)  
- Aim: to introduce new language structures and lexis, modelling pupils’ productions, by telling a story.  
- Time: 15 minutes.  
- Steps:  
1. The teacher starts telling the story.  
2. In some parts of the story, the teacher asks the pupils to answer some questions and to repeat some words or 
sentences after her.  
3. The children answer the teacher’s questions and repeat what she says, and they continue listening to the story.  
- Materials: pictures of the characters of the story: Kelly, Sarah and Steve (in appendix 2 respectively, page 33), visuals 
about activities to do on holiday (appendix 3, page 34) and visuals of a bell and an alarm clock (appendix 4, page 35).  
- Example of interaction (in which ‘T’ means ‘teacher’, ‘Ss’ means ‘students’ and ‘S’ refers to specific pupils. Italics 
indicate teachers’ actions during the storytelling):  
  
-T: Now, let’s start with the story. In a faraway country, there was a little girl called Kelly. This is Kelly (the teacher shows 
‘Kelly’, appendix 2). Say hello to Kelly!  
-Ss: Hello Kelly!  
(The teacher, with the picture of Kelly in her hand, continues telling the story).  
-T: Kelly was ten years old, and she was a student, like you, you, you and all of you (the teacher points at the pupils). Do 
you like studying?  
-Ss: No! No!  
-S1: Yes!  
-T: Okay… Kelly likes studying. She loves learning new things every day. But, there is one thing that Kelly prefers. She 
loves summer holiday. Do you like summer holiday?  
-Ss: Yes!!!  
-T: But… is it summer now?  
-Ss: No!  
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-T: What month is it now?  
-Ss: May!  
-T: And, in what months is it summer?  
-Ss: June, July, August, September…  
-T: So… today, it is not summer. But next month, it will be summer (the teacher moves her hand to represent the idea of 
future). One morning, Kelly was at school (the teacher points at the floor to indicate that children are also at school in that 
moment). She was in class, and she was thinking and thinking about all the things she is going to do this summer (the 
teacher touches her head and looks up to represent ‘thinking and thinking’). She was thinking and thinking, but suddenly… 
Rrrrrrrrrrrrrr (the teacher makes a ‘bell’ sound and shows the visual of the bell, appendix 4). Can you make the sound with 
me? Rrrrrrrrrrrrr!  
-Ss: Rrrrrrrrrrrrrrrrrrr.  
-T: Then, Kelly took her school bag (the teacher makes a gesture like she was getting on a school bag), and went home. 
In the afternoon, she continued thinking and thinking about all the things she is going to do this summer (the teacher 
touches her head and looks up to represent ‘thinking and thinking’), and suddenly (the teacher knocks on the wall) 
somebody knocked on the door. Kelly opened the door (the teacher makes a gesture to represent ‘opened the door’) and 
her friends Sarah and Steve (the teacher shows the pictures of Sarah and Steve, appendix 2) entered Kelly’s house (the 
teacher makes a gesture to represent ‘entered’). Then, they said: 
‘Hello Kelly. How are you today?’ and Kelly said: ‘I’m fine thank you, and you?’ and they said ‘I’m fine too, thank you 
very much’ (the teacher moves the pictures of the characters that ‘speak’ in that moment, and she does the same the rest 
of times during the storytelling. She uses the pupils’ greeting routine in the story. She holds the picture of Kelly in one hand 
and the pictures of Sarah and Steve in the other hand, during the most part of the storytelling). Then, they started talking 
about all the things they are going to do this summer. Steve and Sarah asked Kelly if she was going to have a picnic (the 
teacher points at the visual of ‘have a picnic’, appendix 3). Repeat. 
-Ss: Have a picnic. 
-T: And Sarah and Steve asked: ‘Kelly, are you going to have a picnic?’ (The teacher points at the visual of ‘have a picnic’ 
when she says the name of the activity. She does the same later with the rest of visuals). Repeat. 
-Ss: Are you going to have a picnic? 
-T: And Kelly said: ‘Yes, I am’. 
-Ss: Yes, I am. 
-T: I’m going to have a picnic. 
-Ss: I’m going to have a picnic. 
(The teacher follows the same method to introduce the rest of activities. The students repeat the rest of questions and 
answers in the story in the same way as in the example above). 
-T: I have a beautiful tablecloth (the teacher shows the tablecloth, appendix 1), and I’m going to have a picnic. I like it! 
Then Sarah and Steve asked Kelly if she was going to go sightseeing: ‘Are you going to go sightseeing?’ (the teacher points 
at her eyes and look around to represent ‘go sightseeing’) and Kelly answered: ‘Yes, I am. I’m going to go sightseeing. I 
have a map (the teacher takes the map), and I’m going to go sightseeing’. Then, Sarah and Steve asked Kelly: ‘Kelly, are 
you going to play with the sand?’ and Kelly said: ‘No, I’m not. I’m not going to play with the sand. I don’t like it!’ (The 
teacher shakes her head). After this, Sarah and Steve asked Kelly if she was going to ride a camel: ‘Kelly, are you going to 
ride a camel?’ And Kelly answered: ‘No, I’m not. I’m not going to ride a camel’. Then, Kelly asked their friends if they were 
going to take photos: ‘Sarah, Steve, are you going to take photos?’ And they said: ‘Yes, we are’. ‘We are going to take 
photos’. ‘And you Kelly, are you going to take photos?’ Kelly answered: ‘Yes, I am. I’m going to take photos. I have a new 
camera, and I’m going to take a lot of photos!’ (For the rest of activities, Kelly asks her friends and Sarah and Steve ask 
Kelly. They say ‘Yes’ to ‘pick flowers’ and ‘No’ to ‘go shopping’ and ‘camp’. Pupils repeat lexis and structures as in the rest 
of the cases). 
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-T: Then, it was late (the teacher points at her watch) and Sarah and Steve went home (the teacher puts the pictures of 
Sarah and Steve on the table, and only holds the picture of Kelly). Now, Kelly was alone at home, and she continued 
thinking and thinking about all the things she is going to do this summer (the teacher touches her head and looks up to 
represent ‘thinking and thinking’). Then, she went to sleep (the teacher closes her eyes). Five minutes later, she woke up 
(the teacher opens her eyes) and she looked through the window (the teacher points at one of the windows in the 
classroom) and she could see the sun in the sky (the teacher looks up). And she thought: ‘Fantastic! It is summer!’ (The 
teacher puts the picture of Kelly on the teacher’s table). Then, Kelly took her tablecloth (the teacher takes the tablecloth) 
to have a picnic (the teacher points at the visual of ‘have a picnic’ and asks the teacher to repeat, and so on with the rest of 
activities). 
 
-Ss: Have a picnic. 
-T: She took her map (the teacher takes the map) to go sightseeing. She took her camera (the teacher takes the camera) 
to take photos. And she took her basket (the teacher takes the basket) to pick flowers. She didn’t take anything else 
because she is not going to play with the sand, she is not going to ride a camel, she is not going to go shopping, and she is 
not going to camp. Then, she opened the door (the teacher makes a gesture to represent ‘opened the door’) and 
suddenly… Rrrrrrrrrrrrrrrrrrrrrr (the teacher shows the visual of the alarm clock in appendix 4 and makes a gesture to 
encourage the children to make the sound). 
-Ss: Rrrrrrrrrrrrrrrrrr! 
-T: Kelly opened her eyes and… she was on her bed again! It was not summer! Kelly said: ‘It was… a dream!’ (The 
teacher shows the visual of the boy dreaming, appendix 1). ‘I have to go to school today!’ Then, Kelly took her school bag 
(the teacher makes a gesture like she was getting on a school bag) and went to school (the teacher walks), because today 
it is not summer, but next month it will be summer (the teacher moves her hand to represent the idea of future), and Kelly 
is going to do a lot of things (the teacher points at the visuals of the activities, appendix 3). And this is the end of the story. 
Activity 6: Checking  
- Aim: to see how much the pupils have understood about the story and their opinion about the main activity of the 
lesson.  
- Time: 20 minutes.  
- Steps:  
1. The teacher asks the pupils to separate their tables and to sit down.  
2. The teacher projects on the whiteboard a document with the worksheet the children have to fill in after the 
storytelling.  
3. The teacher gives a worksheet to each one of the pupils and they start doing it.  
- Materials: worksheet to do the checking activity (appendix 5, pages 36-37) and the same document projeted on the 
whiteboard.  
The worksheet was written in Spanish for two different reasons. On one hand, there are some questions related to the 
new lexis and structures and pupils have not seen them in writing yet. In order to avoid possible difficulties when 
understanding the questions in the worksheet, it was written in their mother tongue. On the other hand, pupils had to 
give their opinion about the activity, and since some ideas are difficult to express in English, they could do it in Spanish.  
In activity 1, the pupils had to order the different pictures of the story (created by the trainee student) according to the 
sequence of events in the story. There are six pictures, and each one of them has a letter. At the end of the page pupils 
had six numbers (from 1 to 6) and they had to write the letter of each picture next to its corresponding number. In the 
second activity, children had to read five different sentences about the story and select ‘V’ if the sentences were true, or 
‘F’ if the sentences were false. For the false sentences, they had to write the corresponding true sentence.  
In the third activity, they had to give their opinion about the main activity of the lesson by circle different options or 
writing their ideas (they could choose several options). They were asked to say if they liked the activity and why, to say if 
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they learned something thanks to the activity and to give it a mark from 1 to 5 depending on their answers to the question 
‘value from 1 to 5 how much you liked the activity’.  
These activities and the possible options can be seen more clearly in appendix 5. There is an example of pupils’ work in 
appendix 6 (pages 38-39). 
4.2. Activity 2: The monster diner 
The second story was told as a specific activity during the training period. The book chosen was The monster diner, and 
it was expanded and adapted to the learners’ level. In this case, digital visuals were used to do the main and the previous 
activities of the lesson. Next, the communicative contents of specific activity 2 are explained in Table 2. 
 
Table 2. Communicative contents of specific activity 2 
 Communicative functions Linguistic exponents Lexis  
   -Places: diner.  
   -Food: chicken, cheese,  
 
-Offering dishes. 
 fish, pear.  
 
-Would  you like to try -Characteristics of the 
 
   
 
-Answering to offers about 
(blue chicken)? food: blue, green, hairy.  
 
-No, I wouldn’t. -Other things related to 
 
 
food. 
 
  
the food in the story: 
 
    
   insects.  
 
4.2.1. Description of the activity  
Activity 1: Warm up  
- Time: 1 minute.  
(This activity was carried out in the same way as in specific activity 1).  
Activity 2: Organizational  
- Aim: to describe the organization of the lesson and to change the layout of the learners in order to carry out the 
following activity.  
- Time: 5 minutes.  
- Steps:  
1. The teacher says to the children that she is going to tell a new story and later she is going to ask some questions to 
see if they have understood the story.  
2. The teacher asks the pupils to move their tables and to sit down on the floor, in front of the whiteboard.  
3. The children change the class distribution, following the teacher’s indications.  
Activity 3: Brainstorming  
- Aim: for the teacher to see the pupils’ previous knowledge about diners.  
  
209 de 911 
 
PublicacionesDidacticas.com  |  Nº 88 Noviembre  2017 
 
- Time: 5 minutes.  
- Steps:  
1. Once the children are sitting on the floor, the teacher says that the story is about a diner and she asks the pupils if 
they know the meaning of ‘diner’.  
2. The teacher explains that a diner is a type of restaurant that normally is cheap and where people can eat fast food.  
3. The teacher asks the pupils to give examples of fast food.  
4. The pupils raise their hands and the teacher allows them to say what they know. 
For example, they said ‘pizza’ or ‘hamburger’. 
5. The teacher asks the pupils to say examples of diners. 
6. Pupils speak in the same way as in  step 4, saying names of diners  such as 
McDonald’s. 
Activity 4: Setting  
- Aim: for the teacher to see pupils’ previous knowledge about food and other things that appear in the story.  
- Time: 3 minutes.  
- Steps:  
1. The teacher projects on the whiteboard a visual presentation.  
2. The teacher shows slide 1 (in which a picture of McDonald’s appears) to clarify the meaning of ‘diner’.  
3. The teacher shows the second slide and asks the pupils to say the names of the different food that appear in that 
slide.  
4. The pupils say the different words. Then, the teacher says them and asks the children to repeat after her, in order to 
avoid possible mistakes in pronunciation. The words are ‘cheese’, ‘pear’, ‘chicken’ and ‘fish’.  
5. The teacher shows the third slide and does the same as in step 4. The words are ‘hair’ and ‘insects’.  
6. The teacher shows slide 4 and does the same as in steps 4 and 5. The words are ‘human family’, ‘father’, ‘mother’, 
‘son’ and ‘daughter’. When the teacher shows the picture of the family, she says that there are different types of families 
(for example, animals have a family) but in the case of the picture in slide 4 there is a human family, since its members are 
people.  
- Materials: visual presentation (appendix 7, pages 40-43).  
Activity 5: Language modelling (storytelling)  
- Time: 15 minutes.  
(This activity was carried out in the same way as in specific activity 1, but this time digital visuals were used. A detailed 
explanation of the activity and its differences regarding activity 1 can be seen in the section ‘Example of interaction’).  
- Materials: visual presentation (appendix 7).  
- Example of interaction:  
-T: Now, I’m going to tell you the story (the teacher shows slide 5). One upon a time, a human family went to a diner. 
That night, Joe was working in the diner. But… who is Joe? Let’s see. (The teacher shows slide 6). This is Joe. Is he a human 
being?  
-Ss: No!  
-T: What is he?  
-S1: Dinosaur.  
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-S2: Animal.  
-S3: Monster!  
-T: Yes! He is a monster. And what does he do in the diner? Look at the picture.  
-Ss: Cook.  
-T: Joe cooks. Repeat.  
-Ss: Joe cooks.  
-T: So… what is his job?  
-S4: Cook. 
-S5: Chef. 
-T: Okay, we can say ‘cook’ or ‘chef’. Joe is a chef. Repeat. 
-Ss: Joe is a chef. 
-T: He was cooking in the kitchen and suddenly… (The teacher knocks on the wall) the family knocked on the door. And 
the father said: ‘Hello, are you open?’ (The teacher waves) and Joe answered: ‘Yes, come in’ (the teacher nods and moves 
her hand to represent ‘come in’). Then, the family entered the diner (the teacher moves her arms and walks to represent 
‘entered’ and shows slide 7). Joe guided them to one of the tables (the teacher moves her arms to represent ‘guided’ and 
points at one of the tables in the classroom). 
The family sat on their chairs (the teacher moves her body like she was sitting down) and Joe said: ‘Our menu is the 
best!’ (The teacher shows slide 8 and puts her thumb up). Then, the family looked at the menu (the teacher points at her 
eyes and to slide 8) and Joe went to the kitchen and looked for food (the teacher shows slide 9). Two minutes later, Joe 
went back to the family’s table (the teacher points at the table again) and asked them if they wanted to try the chicken. 
And he said: ‘Would you like to try the chicken?’ (The teacher moves her arm to represent the action of offering a dish and 
shows slide 10). Then, the father said ‘No, I wouldn’t’ (the teacher shows slide 11 and shakes her head). Repeat. 
-Ss: No, I wouldn’t. 
-T: ‘The chicken is blue!’ Then, Joe said: ‘the chicken was fine months ago (the teacher puts her thumb up). ‘Do you 
think that it is not good now?’ And the father said: ‘I don’t want to try the chicken!’ Then, (the teacher shows slide 12) Joe 
went back to the kitchen and looked for more food. Some minutes later, he asked the members of the family if they 
wanted to try the cheese. And he said: ‘Would you like to try the cheese?’ (The teacher moves her arm to represent the 
action of offering a dish and shows slide 13). Repeat. 
-Ss: Would you like to try the cheese? 
-T: And then (the teacher shows slide 14) the mother said: ‘No, I wouldn’t’ (the teacher makes a gesture to encourage 
pupils’ repetition). 
-Ss: No, I wouldn’t. 
-T: ‘The cheese has a lot of insects! I don’t want to try it!’ Next, (the teacher shows slide 15) Joe went back to the 
kitchen again and looked for more food. Later, he asked the members of the family if they wanted to try the fish. And he 
said: ‘Would you like to try the fish?’ (The teacher moves her arm to represent the action of offering a dish and shows slide 
16). And the son said (the teacher shows slide 17): ‘No, I wouldn’t’ (the teacher makes a gesture to encourage pupils’ 
repetition). 
-Ss: No, I wouldn’t. 
-T: ‘The fish is green! I don’t want to try it!’ Then, Joe went back to the kitchen (the teacher shows slide 18). He was sad 
(the teacher makes a sad face) because the family didn’t want to try his food. They didn’t try the chicken, they didn’t try 
the… do you remember? 
-S1: Cheese! 
-T: They didn’t try the cheese, and they didn’t try the… 
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-S2: Fish! 
-T: And they didn’t try the fish. But Joe thought (the teacher touches her head) that maybe the family wanted to try a 
pear. So, Joe went to the family’s table (the teacher shows slide 19) and he said... Can you say the question with me? 
-T & Ss: Would you like to try a pear? 
-T: And… Can you imagine what does the daughter say? (The teacher shows slide 20). 
-Ss: No, I wouldn’t! 
-T: Good! She said: ‘No, I wouldn’t. This pear is hairy! I don’t want to try a pear!’ Then, Joe was angry (the teacher 
makes an angry face) because the family didn’t want to try his food, and he said (the teacher shows slide 21): ‘What’s the 
problem? My food is delicious!’ And the father said: ‘The problem with this diner is that the food is very strange! The 
chicken is blue, the cheese has a lot of…’ 
-Ss: Insects. 
-T: ‘The fish is…’ 
-Ss: Green. 
-T: ‘And the pear is…’ 
-Ss: Hairy. 
-T: Then, Joe answered: ‘Our food is excellent! This is a monster diner! We are monsters and we like this food. If you 
don’t like our food, you can go to the human diner in the next street!’ (The teacher moves her hand to represent ‘the next 
street’). And the family said: ‘Oh my god!’ (The teacher makes a gesture to express ‘relief’). What a good idea! Let’s go to 
the human diner! (The teacher shows slide 22). Then, the family ran and ran (The teacher ‘runs’) and they went out of the 
diner (the teacher moves her body to represent ‘went out’) and Joe didn’t see them anymore. And this is the end of the 
story. 
Activity 6: Checking  
- Time: 20 minutes.  
(This activity was carried out in the same way as in specific activity 1, this time with a different worksheet).  
- Materials: a worksheet for each pupil (appendix 8, pages 44-45) and the same document projected on the whiteboard.  
This worksheet has the same structure as the worksheet used in specific activity 1. The main difference between them 
is that in the third part there is a question that says: ‘Did you know the tale?’ This question was asked in order to know if 
the fact of knowing the tale could influence the rest of pupils’ answers. Moreover, in the last question the children were 
asked to choose the activity they liked the most (specific activity 1 or specific activity 2) and to say why.  
Different parts of this worksheet can be seen in detail in appendix 8. There is an example of pupils’ work in appendix 9 
(pages 46-47). 
4.3. Activity 3: The spirit in the bottle 
Activity 3 was carried out as a specific activity during the training period. The tale is based on the book Cuentos de 
Grimm, and the story told was one of the different tales that appear in this book, but it was summarised, translated and 
adapted to pupils’ level. This time, a visual presentation and a tangible object were used to tell the story. Several parts of 
the tale were alternated with some drama techniques through which pupils participated in the story. Communicative 
contents are showed in Table 3. In the lexis section the words that appear in the story are shown. Pupils can use them (or 
not) to produce their language. The main objective of the activity is to promote the expression of own ideas and pupils’ 
participation in the storytelling, by giving them the clues to start making their sentences. 
 
Table 3. Communicative contents of specific activity 3 
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4.3.1. Description of the activity  
Activity 1: Warm up  
- Time: 1 minute.  
(This activity was carried out in the same way as in the specific activity 1).  
Activity 2: Organizational  
- Aim: to describe the organization of the lesson and to organise the layout of the learners.  
- Time: 5 minutes.  
- Steps:  
1. The teacher describes the organization of the lesson. 
2. The teacher asks the pupils to move their tables and to sit down on the floor in front of the whiteboard. 
3. The pupils change the layout of the class according to the teacher’s instructions. 
Activity 3: Setting + Brainstorming  
- Aim: for the children to express their previous knowledge about different aspects related to the story.  
- Time: 7 minutes.  
- Steps:  
1. The teacher says the title of the story and asks the pupils to imagine things that can appear in the tale and makes 
them repeat new words.  
2. The teacher shows the first slide of a visual presentation to introduce the word ‘bottle’.  
3. The teacher says that in the story a forest appears and asks the pupils to say things people can find in a forest. Then, 
she shows a stone and models the word ‘stone’ and asks the pupil to repeat it.  
4. The teacher asks the pupils if they know the name of jobs that can be done in the forest. Then she shows slide 2 and 
introduces the word ‘woodcutter’. She asks the children to repeat it.  
  
213 de 911 
 
PublicacionesDidacticas.com  |  Nº 88 Noviembre  2017 
 
5. The teacher encourages the children to say the names of more jobs they know, and then she shows a picture of a 
doctor (slide 3) and asks the pupils to say the name of the job after her.  
6. Finally the teacher asks ‘why do people work?’ to remember the word ‘money’ and shows slide 7. She asks the 
children to repeat it.  
- Materials: presentation to show visuals (appendix 10, pages 48-51) and a stone (appendix 11, page 52).  
Activity 4: Storytelling (part 1: hot seating)  
- Aim: to make the children produce language and their own ideas in the course of the storytelling.  
- Time: 10 minutes.  
- Steps:  
1. The teacher starts telling the story, asking some questions to the pupils and asking them to repeat some things.  
2. The teacher asks the pupils to stand up and make a circle, and to give advice to the protagonist of the story (‘hot 
seating’ activity).  
3. The teacher helps students to express their ideas and corrects their mistakes, asking everybody to repeat the correct 
sentence.  
4. Materials: visual presentation to tell the story (appendix 10).  
- Example of interaction:  
-T: In a faraway land, there was a poor man (the teacher shows slide 5 and points at the father). The man lived with his 
son James (the teacher points at the child in the slide) and he was a woodcutter (the teacher shows slide 6). He worked 
with an axe (teacher shows slide 7) Repeat. Axe.  
-Ss: Axe.  
-T: And how is the axe? Is it a beautiful axe? (The teacher points at the slide).  
-Ss: No!  
-T: How is it? Is it a new axe?  
-Ss1: Old! 
-T: Good. It was a very old axe, but it was the only thing the man could use to work. He didn’t like his job (the teacher 
shakes her head), but he had to work to get money (the teacher makes a gesture with her hand to represent ‘money’). The 
man loved his son, and one day he said to him (teacher shows slide 8): ‘You have to study.’ (The teacher points at the 
students with her finger, like when parents tell their children what to do). ‘Then, you will find a good job in the future’ (the 
teacher moves her hands to represent distance and the idea of future). 
The father used all his money (the teacher makes a gesture with her hand to represent ‘money’) and James could go to 
school. Since that moment, he was a student. Are you good students? 
-Ss: Yes! 
-Ss: No! 
-T: Yes… no… more or less… okay. James (the teacher points at James, in slide 8) was a good student. He was the best in 
his class and his teachers were very happy with him. He was so happy in the school because he liked studying. Everything 
was perfect, but one day, the father (the teacher points at the father in slide 8) didn’t have more money (the teacher 
makes a gesture with her hand to represent ‘money’). The boy was sad (the teacher makes a sad face) because he wanted 
to help his father and work with him (the teacher moves her right hand), and he also wanted to study (the teacher moves 
her left hand to indicate the two different things the boy wants to do), but he couldn’t do both things at the same time (the 
teacher shakes her head and moves her hands). He had to choose one thing (the teacher represents number 1 with her 
finger). And he was so confused. What does he have to do? (Some pupils raise their hand). He needs your help. So please, 
stand up and make a circle. (The children stand up and the teacher organises their layout, then, she places herself in the 
centre of the circle). Imagine that I am James. Do I have to study? Or do I have to work with my father? What do you think? 
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(The teacher looks at the different parts of the circle while she asks these questions). You have to give me your opinion. I 
need your help. Listen. If you think that I have to study, say: ‘You should study because…’ and explain your opinion. If you 
think that I have to work with my father say: ‘You should work with your father because…’ and explain your opinion. For 
example: ‘You should study because it is good for you’. Repeat. You should study… 
-Ss: You should study… 
-T: Because it is good for you. 
-Ss: Because it is good for you. 
-T: Okay. Now, help me! (Hot seating technique. The teacher allows pupils who raise their hand to speak). 
-S1: You should work… with your father 
-T: because… 
-S1: because… money. 
-T: Okay. You should work with your father because he needs money. Repeat. 
-Ss: You should work with your father… 
-T: Because he needs money. 
-Ss: Because he needs money. 
-T: Okay! Tell me more things. 
-S2: You should study because… good job… 
-T: You should study to get a good job. Repeat. 
-Ss: You should study to get a good job. 
-T: Come on! Anything else? 
(Five more pupils gave their advice and the teacher modelled their productions). 
 
Activity 5: Storytelling (part 2: alter ego)  
- Aim: to make the children produce language and their own ideas in the course of the storytelling.  
- Time: 6 minutes.  
- Steps:  
1. The teacher continues telling the story, asking some questions to the pupils and asking them to repeat some things.  
2. The teacher asks some pupils to come with her in front of the rest of the class, and to give their opinions like if they 
were the father in the story (‘alter ego’ activity).  
3. The teacher helps students to express their ideas and corrects their mistakes, asking everybody to repeat the correct 
sentences.  
- Materials: visual presentation to tell the story (appendix 10, pages 48-51).  
- Example of interaction:  
-T: Okay. Thank you very much. Now, I know what to do. Now, everybody look at the whiteboard. You don’t have to sit 
down. (The teacher organises children’s layout to make all of them be in front of the whiteboard, looking at it) . Some of 
you think that James has to continue studying. And some of you think that he has to work with his father. Let’s see what 
happens in the story (the teacher points at slide 8). Finally, James decided to work with his father. Do you think that the 
father liked that idea? Now, imagine that you are the father. Your son tells you that he is going to cut wood with you (the 
teacher makes a gesture like she was using an axe). Do you like this idea? Yes or not? I need a volunteer to be the father! 
(Some pupils raise their hands and the teacher asks one of them to come with her, in front of the others). Okay. You are the 
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father. James wants to work with you. Do you like this idea? If you like the idea, say ‘I like this idea because…’ If you don’t 
like this idea, say ‘I don’t like this idea because…’ Come on! (Alter ego technique).  
-S5: I don’t like this idea because… James… study.  
-T: Okay. I don’t like this idea because James has to study. Repeat.  
-S5: I don’t like this idea because James has to study.  
-T: Everybody!  
-Ss: I don’t like this idea because James has to study.  
-T: Another volunteer?  
-S6: I like this idea because I… necesito money.  
-T: I like this idea because I need money. Repeat everybody.  
-Ss: I like this idea because I need money.  
(Five more pupils carried out the alter ego technique, the teacher modelled their productions and asked the rest of the 
class to repeat).  
Activity 6: Storytelling (part 3: advice tunnel)  
- Aim: to make the children produce language and their own ideas in the course of the storytelling.  
- Time: 10 minutes.  
- Steps:  
1. The teacher asks the pupils to sit down on the floor again, and she continues telling the story.  
2. The teacher divides the pupils into two rows (one in front of the other) and asks them to give their advice to the 
protagonist of the story (‘advice tunnel’ activity).  
3. The teacher helps students to express their ideas and corrects their mistakes, asking everybody to repeat the correct 
sentences.  
- Materials: visual presentation to tell the story (appendix 10, pages 48-51) and a stone (appendix 11, page 52).  
- Example of interaction:  
-T: The boy decided to help his father, but the father didn’t agree (the teacher shakes her head). He didn’t like the idea 
because he thought (the teacher points at her head to represent the action of thinking) that cutting wood (the teacher 
makes a gesture like she was using an axe) was not a good job for his son (the teacher shakes her head). But the boy 
wanted to help his father, and finally they worked together in the forest (the teacher shows slide 9). One day, the boy cut 
and cut a lot of wood (the teacher makes a gesture like she was using an axe), and he was tired (the teacher shows a ‘tired’ 
face). He decided to stop for a few minutes, and he went for a walk (the teacher moves her fingers to represent ‘go for a 
walk’) in the forest. Suddenly, he heard a voice that said (the teacher puts her hands around her mouth): ‘Let me out!’ He 
looked around (the teacher looks around), but he didn’t see anybody (the teacher shakes her head). And again, he heard 
(the teacher puts her hands around her mouth again): ‘Let me out!’ Repeat with me!  
-Ss: Let me out!  
-T: He looked around again (the teacher looks around). Suddenly, he found a glass bottle in the forest (the teacher 
shows slide 10). Do you remember? Bottle. Repeat.  
-Ss: Bottle.  
-T: He saw that the bottle was moving (the teacher shows slide 11). The boy looked inside the bottle, and… What’s this? 
(The teacher shows slide 12).  
-Ss: Frog!  
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-T: There was a frog inside the bottle! Then, the boy opened the bottle (the teacher makes a gesture to represent 
‘opened the bottle’) and the frog went out of the bottle (the teacher moves her hands to represent ‘went out’). And 
suddenly, the little frog (the teacher uses her hands to represent ‘little’) became… (The teacher shows slide 13) an 
enooooormous frog (the teacher uses her hands to represent ‘enormous’). It was bigger than James! Then, the frog said: 
‘Thank you very much! I have been inside this bottle too much time (the teacher moves her hands to represent ‘too much 
time’. Now, I am free. ‘You are welcome’ said James. Then, the frog said: ‘You have helped me. Now, I’m going to give you 
a present’. Then, the frog gave to James this stone (the teacher takes the stone, appendix 11). Repeat. Stone.  
-Ss: Stone.  
-T: And the frog said: ‘If this stone touches an object (the teacher rubbed the digital pencil with the stone), that object 
will become gold’ (teacher shows slide 14).  
-Ss: Wow!  
-T: But listen. There is another thing. If this stone touches a wound (the teacher shows slide 15)… This is a wound (the 
teacher points at the wound). Repeat.  
-Ss: Wound.  
-T: If this stone touches a wound, the wound will disappear! (The teacher shows slide 16).  
-Ss: Wow!  
-T: Do you want to have a stone like this?  
-Ss: Yes!!!  
-T: Then, James said: ‘Amazing! Thank you very much!’ The boy took the stone and went with his father again. He took 
the axe (the teacher shows slide 17) and cut wood. He thought: ‘this axe is very old! We need a new axe to work better!’ 
Can you imagine what can he do to have a new axe? (Some pupils raise their hands). 
-Ss: Yes! 
-S1: Frot the stone in the axe. 
-T: Okay, he can rub the axe with the stone. Repeat. 
-Ss: He can rub the axe with the stone. 
-T James remembered the words the frog said: ‘if this stone touches an object, this object will become gold’. Next, the 
boy took the stone, and rubbed the axe with it (the teacher, with the stone in her hands, moves the stone in front of slide 
17). Suddenly, the old axe became a golden axe (slide 18). The boy said to his father: ‘Dad! Look at the axe! Now it is 
golden! We can work better!’ In that moment, a woman was walking in the forest and she saw the golden axe. (The 
teacher shows slide 19). The woman thought (the teacher points at her head to represent the action of thinking): ‘What a 
beautiful axe! I want to buy it!’ Then, she said to the boy: ‘If you give me the axe (the teacher points at the axe), I will give 
you a lot of money’ (the teacher makes a gesture with her hand to represent ‘money’). Then, the boy looked at his father 
and he said: ‘Okay’. Then, James gave the axe to the woman (the teacher points at the slide and moves her hand to 
represent that action) and the woman gave them a lot of money (the teacher points at the slide and moves her hand to 
represent that action). They were so happy because they needed the money. But, what can the boy do with the money? 
(The teacher shows slide 20). 
-S1: Study! 
-S2: Comprar cosas. 
-T: He can buy things, repeat. 
-Ss: He can buy things. 
-T: He used the money to (teacher shows slide 21) buy a lot of new axes. But remember, James still had the magic stone 
(the teacher shows the stone, appendix 11). Imagine that I am James. I don’t know what to do with the stone. What do I 
have to do? Can you help me? Please, now, this part of the class has to make a row here, and the other part of the class 
has to make a row here. 
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(The teacher divides the class into two rows, one in front of the other). 
-T: I am James. No I’m going to pass through this tunnel. When I am passing the tunnel, you have to tell me what to do 
with the stone. Give me your opinion. Use ‘You should…because…’. For example ‘You should use the stone to get money 
because you need it’. Repeat. ‘You should use the stone to get money… 
-Ss: You should use the stone to get money… 
-T: Because you need it. 
-Ss: Because you need it. 
-T: Now, give me your advice. (Advice tunnel technique. As the teacher passes through the tunnel, the pupils who are 
volunteers give their advice and the teacher models their productions). Don’t worry if you don’t know how to say anything. 
Try to speak! 
-S1: You should convertir the axe in oro. 
-T: You should transform the axes into gold. Repeat. 
-Ss: You should transform the axes into gold. 
(In total, five pupils gave their advice and the teacher modelled their productions). -T: Okay, thank you for your advice. 
Now, everybody, look at the whiteboard. Let’s 
see the end of the story. With the money, James could study. Years passed and then, he was a man. He became a 
doctor (the teacher shows slide 22). He didn’t use the stone to get more money (the teacher moves her hands to represent 
‘money’). 
He used the stone to help people with their wounds (the teacher ‘rubs’ the wound in the slide with the stone). And this 
is the end of the story. 
Activity 7: Checking (miming activity)  
- Aim: to make the children participate in the story and to see if they have understood it, encouraging them to use 
language to express their ideas.  
- Time: 10 minutes.  
- Steps:  
1. The teacher tells the pupils that now some of them have to mime a part of the story and the rest has to guess which 
part it is.  
2. The teacher gives an example of what children have to do and say.  
3. The teacher asks some volunteers to mime a part of the story in front of the class, and the rest has to say a sentence 
to express which part he or she thinks it is (miming activity).  
4. The teacher models pupils’ productions when necessary.  
- Example of interaction:  
-T: Now, you have to mime a part of the story and the rest of you have to guess which part it is. For example (the 
teacher mimes the part in which James is cutting wood). You have to say ‘This is when… James is cutting wood’. 
Remember to say ‘This is when…’ and then the part of the story you think it is. Any volunteer? (Miming technique).  
-S1: Yes!  
-T: Okay. Come on!  
(S1 mimes the part in which James rubs the axe with the stone).  
(Some pupils raise their hands).  
-S1: Is when…  
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-T: This is when…  
-S2: This is when… James frot the stone with the axe.  
-T: This is when James rubs the axe with the stone. Repeat.  
-Ss: This is when James rubs the axe with the stone.  
-T: Great. Who is next?  
(Eight volunteers mimed a part of the story and the activity was carried out like in the example).  
Activity 8: Checking  
- Time: 11 minutes.  
(This activity was carried out in the same way as in specific activities 1 and 2, this time with a different worksheet).  
- Materials: a worksheet for each pupil (appendix 12, pages 53-54) and the same document projected on the 
whiteboard.  
This worksheet is similar to the worksheets used for specific activities 1 and 2. Again, the pupils had to answer the 
question about if they knew the story before doing the activity. This question does not appear in the worksheet for the 
specific activity 1, considering that the story used in that activity was created by the trainee student.  
On the other hand, in this case pupils were asked to say which of the three designed activities they liked the most and 
why.  
This worksheet and an example of pupils’ work can be seen in detail in appendices 12 and 13 (pages 53-56). 
5. REFLECTION ON THE PUT INTO PRACTICE  
5.1. Listening comprehension 
Next, results in relation to comprehension can be seen in the tables below. For each participant, a different number 
was assigned. However, not all the pupils attended school the three days in which the activities were carried out. This is 
the reason why in these tables only the 22 pupils that attended the three lessons appear. ‘P’ means ‘participant’ and the 
numbers for this element are the numbers assigned to each pupil. ‘C1’ refers to the results of comprehension regarding 
exercise 1 in appendix 5 (in the case of activity 1), and ‘C2’ refers to results in exercise 2. The maximum mark for C1 is 6 
points (132 points taking into account the 22 pupils) and the maximum mark for C2 is 5 (110 in total). This means that the 
maximum total mark (T) is 11 points for each pupil in relation to comprehension (242 for the whole class). Individual marks 
can be seen, and also an addition has been done to show the total points of the class for each category and to relate them 
to the possible maximum mark, expressing this relationship in percentages. The results of activity 1 can be seen in Table 4. 
 
Table 4. Results about comprehension in activity 1 
 
 
For C1, 6 points mean the correct matching of all the letters with their corresponding numbers. For C2, 5 points mean 
that each one of the five sentences about the story has been correctly classified as true or false, and that the false ones 
have been modified correctly in order to make true sentences (and the same method has been used for activities 2 and 3). 
In the case of activity 1, the correct answers for C1 constitute the 59.09% of the total. On the other hand, the correct 
answers for C2 are the 78.18% in relation to the total. Considering all this results jointly, the percentage of comprehension 
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for this activity is 67.77%. Now, the results of activity 2 are showed in Table 5, taking into account the results of exercises 1 
and 2 in appendix 8. 
Table 5. Results about comprehension in activity 2 
 
 
In this case, the percentage of correct answers in C1 is 64.39%, whereas in regard to C2 is 94.55%. The total percentage 
of comprehension is 78.1%. Improvements in comprehension in each one of the three categories represented in the tables 
can be seen with respect to activity 2. 
Finally, the results obtained for activity 3 (appendix 12) are showed in Table 6. 
 
Table 6. Results about comprehension in activity 3 
 
 
The table shows that the percentage of correct answers for C1 is 60.61%, for C2 is 81.82% and in total is 70.25%. A 
slight improvement in comprehension can be seen in relation to activity 1. However, percentages in activity 2 are higher. 
This means that pupils understood better the tale told using only digital visual support. 
Regarding question 3 in appendices 5, 8 and 12, the participants were asked to say if they had learned something by 
carrying out the three differents activities. Figure 1 shows all the pupils’ answers: 
 
Figure 1. Answers to the question ‘Have you learned anything?’ for the three activities. 
 
In the same way as in the previous tables, the best results are for activity 2. However, in this case, is activity 3 in which 
more pupils answered ‘no’, in contrast to the better results for this activity in comparison to activity 1, found regarding 
exercises 1 and 2 in appendices 5 and 12. All the pupils whose answer was ‘yes’ referred to the learning of new 
vocabulary. 
5.2. Motivation 
Pupils’ answers about the question: ‘Did you like the activity?’ and the reasons of the answers can be seen in Figures 2 
and 3: 
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Figure 2. Answers to the question ‘Did you like the activity?’ for the three activities. 
 
 
Figure 3. Answers to the question ‘Why did you like the activity?’ for the three activities. 
 
In every case, two pupils answered ‘no’ to the question ‘Did you like the activity?’ Therefore the general answer is ‘yes’. 
The positive results regarding motivation and comprehension (although this can improve, according to the tables) 
demonstrate that the general objective of this study (O1), which can be read on page 6, is verified, since tales contribute 
to develop pupils’ listening comprehension and motivation. In relation to the pupils’ reasons why they liked the activities, 
in activity 1, pupils mainly liked the tale, while in the other activities, more participants chose that they were fun. On the 
other hand, the pupils that did not like the activities said that they were boring. The participants who answered ‘other 
motives’ wrote things such as ‘I love English’, ‘I have learned new things’, ‘I like the tales with paper dolls’ (referring to 
activity 1), ‘I like McDonald’s’ (activity 2) or ‘Because of the magic’ (activity 3). 
Furthermore, the participants were asked to value the different activities with marks from 1 to 5. Figure 4 shows these 
results: 
 
Figure 4. Answers to the question ‘Value the activity from 1 to 5’ for the three activities. 
 
Not very important differences can be seen regarding the marks given, but activity 2 receives more times the two best 
answers in relation to the other options. The comparison between them is clearly shown in Figure 5 (with the answers of 
participants 1-22): 
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Figure 5. Answers to the question ‘Which activity did you like the most?’ for the three tales. 
 
Next, Figure 6 shows the reasons why the pupils chose each activity: 
 
Figure 6. Answers to the question ‘Why do you prefer this activity?’ for the three activities. 
 
It must be mentioned that in this graphic, only the answers of the 22 pupils that attended the three lessons has been 
taken into account. For all the activities, the main reason the pupils gave is that they choose one of the activities because 
they prefer the corresponding tale. In activities 2 and 3, several pupils points out that they prefer these activities because 
of the materials. This verifies O2, since in these activities digital visual support was used, and this demonstrates that pupils 
prefer this type of materials. Besides, better results in comprehension can been observed in these two activities. However, 
in relation to the way of telling the tale, the participants choose also activity 2 and it means that, regarding O3, the use of 
drama techniques has not produced positive results towards motivation in comparison to the other activities (as it can be 
seen in figure 3) but a slight improvement in terms of comprehension (only in relation to activity 1) has been found. 
Although more pupils chose the option ‘it was fun’ in activity 3. Finally, Figure 5 shows that their favourite activity was 
number 2 (in spite of the slight difference in comparison to activity 3). The participants that gave other reasons to choose 
activity 2 said that they liked the story because it is related to McDonald’s and that they like the monster in this tale better 
than the children in the other stories. In relation to O4, the results of this study show that the best results (in terms of 
comprehension and motivation) have been found in activity 2, in which only digital visual support (without drama 
techniques) was used. None of the pupils knew any of the tales, thus it did not affected their decision. 
5.3. General reflection 
No difficulties regarding timing, resources, the trainee student’s level of English or teaching have appeared during the 
put into practice of the activities. However, some problems to manage the class have occurred. The reasons of these 
problems are the characteristics of the class (pupils are more talkative than children in other classes), the fact that two of 
the activities were carried out during the last hour of the morning (in which pupils’ behaviour is worse) and the trainee 
student’s lack of experience and need to improve in this respect. This type of difficulties perhaps made some participants 
to lose track of the stories (affecting their comprehension). Maybe the interruptions because of this are the reason why 
some pupils thought that the activities were boring. This is an aspect that must be improved for a future put into practice 
of activities and in the case of carrying out this study again. On the other hand, there was a mistake in the last sentence of 
exercise 2 in appendix 12 (this was quickly solved by asking the pupils to cross out the sentence and to copy the correct 
one). 
Pupils did not have linguistic problems in activities 1 and 2, considering that they only had to repeat different things. 
However, some difficulties occurred in activity 3, since they produced their own ideas and they did not know how to say 
some things. This was solved by modelling pupils’ language and by asking them to repeat. 
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Regarding the different activities, maybe it would have been better to include more objects in activity 1 (such as a 
calendar to clarify the idea of future). In relation to activity 3, there were some pupils that wanted to speak all the time 
and some others that are shy and never wanted to participate, and this could make that not every pupil value drama 
techniques as a positive aspect. Furthermore, the additional reasons some participants gave to choose activity 2 as their 
favourite, demonstrates that perhaps to introduce contents more connected to pupils’ interests in a tale is more 
important than the method used to tell it. Activities 1 and 2 are an appropriate way to start each teaching unit, by 
modelling new language. Activity 3 can be carried out apart from the lesson plan schedule, to promote pupils’ creativity. 
Despite the main objective has been verified, it would be interesting to change some things about the design of the 
study. For example, three different groups of pupils with the same level could carry out the activities (one activity for each 
group). But the lack of time during the training period and the classes assigned did not permit to do the research in this 
way. 
6. CONCLUSION 
Different issues arise after carrying out this study. On one hand, although results relative to comprehension are 
positive, it can be seen in tables 4, 5 and 6 that pupils have some difficulties to order sequence of events, whereas 
exercises 2 in appendices 5, 8 and 12 were answered successfully (in general). This show that perhaps schools should 
promote this type of activities, in which pupils’ ability to order events chronologically is developed. 
With regard to motivation, it was expected that more pupils choose the first tale as their favourite, taking into account 
that they are accustomed to use digital tools in class and it was thought that perhaps they would like to see other types of 
materials. Furthermore, activity 3 allowed the children to participate more actively in the story, and this was considered as 
an aspect that would make the most part of the participants choose activity 3 as their favourite one. However, the activity 
which received more votes was number 2. The reason that can explain this (apart from the more motivating topic for 
pupils in activity 2) is that only a minor part of the class was volunteer to carry out the different drama techniques, and it 
could happen due to the fact that the participants never do this type of activities in class. Pupils follow the textbook and 
speaking activities are normally tasks in which they speak while they are reading what they have to say, and spontaneous 
conversations are not promoted, in contrast to the drama techniques suggested, through which pupils express their own 
ideas. The different methods used in this study have been learned during the last university year, but they do not work 
with every type of pupils. This can demonstrate that some teachers should modify their methodology and encourage 
pupils’ spontaneous oral interventions. 
One thing that has been discovered through this study is that motivation is closely related to comprehension, since 
answers in activity 2 show the best results in relation to them. 
Finally, it would be appropriate to change the approach of the study, by doing the three activities with three different 
groups of participants, using the same tale in order to affirm more firmly the effects of the use of the methods suggested, 
and to avoid other factors that can affect comprehension and motivation. Also, this study could be extended to see the 
effects of storytelling in the long run. 
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APPENDICES 
APPENDIX 1: OBJECTS FOR THE STORY (ACTIVITY 1) 
 
 
 
APPENDIX 2: VISUALS OF THE CHARACTERS OF THE STORY (ACTIVITY 1) 
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APPENDIX 3: VISUALS OF ACTIVITIES (ACTIVITY 1) 
 
 
APPENDIX 4: VISUALS OF A BELL AND AN ALARM CLOCK (ACTIVITY 1) 
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APPENDIX 5: WORKSHEET FOR ACTIVITY 1 
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APPENDIX 6: EXAMPLE OF PUPILS’ WORK (ACTIVITY 1) 
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APPENDIX 7: VISUAL PRESENTATION FOR ACTIVITY 2 
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APPENDIX 8: WORKSHEET FOR ACTIVITY 2 
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APPENDIX 9: EXAMPLE OF PUPILS’ WORK (ACTIVITY 2)  
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APPENDIX 10: VISUAL PRESENTATION FOR ACTIVITY 3 
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APPENDIX 11: STONE FOR ACTIVITY 3 
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APPENDIX 12: WORKSHEET FOR ACTIVITY 3 
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APPENDIX 13: EXAMPLE OF PUPILS’ WORK (ACTIVITY 3) 
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